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Uniyersities anCthe Chicano,Student4

.?..An.Assessment

LntrOduction

flexitin Americaps,constitutethe Secon4 largest.minority arotin ire

the 1.1;ited States, :numbering oVersix million, andthey 'are the largest
. .

Such'group inihe'five.sOuthwesterci stafest-L-40 MeXico (40% of the popu-,

: latiOn) Arizona (19%), Texat.(ith), Caltfornia.(16%),..and Colorado (13%).

and ,(2) th un ersity's response to that chal1en9e.
I A

-
FOr the.-obole Southwest, Mexitan Americans also represented 17% of the collge-

age popul tion.fn 1970, and PrerliCtiOns are that their poPulition-will 'incvjease
:.

to 23% y 1980.1

41.

.

A6ne of the functions of'institutions of higher education is to prepare

individuals to obtain better jobs. The,data strongly suggest, however, that

universities...in the Southwest seem not to have been performing adequately

for Mexican Americans. Whereas.Mexican Americans constituted 14.2% of the'
- . ,

labor force in the,Southwest in 1970, they comprised only 7.3% of the Pro-

fessional, Technical 2
nd Kindred category of occupations. -The discussion

that follows i 'or nized around two themes:: (1) the problematic situation;
.

A

Ric erriii, Richard W.. Jonsen, Cesar M,Trimble, Access to
Colle e fr Mexic.n .Americans in the Southwest. Higher Education Surveys.

/Repprt
lege Entrance Examination Board, 1972).
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1.. The Problemati Situation.

The problem tilt Chitanas, face in higher education has.deep roots in \.

the,public school system; somehow the schools (io'nOt prepare them adeqqately

and do not motiv te many to go to college.. Thus; for'every 100 Mexican.

\ Americans who/enter elementary 'school, only 22*make it tO College. This
, .

,\is a lower ratio than for Anglos or Maas. (0i the former, 49.3 make it

to college; of the 14ter, 23.8 do so..) :Moreov r tile survival rat\e for
'.a /

Chicanos in-c011ege is very.low% Of the 22.5 w o-go/to college,,bnly 5.4.
,

graduate. (24%).. (Percentages for Anglbs and 81 Cks/dre 48% and.35% reSciec-

tively.

The situation anpears as bieak in the arerof graduate stii6Ees. In

1970, Chicanos represented approximately 0.5% of all full nd part-time

1

. graduate.studen'ts in the USA.2 The number of Mexican-Americans with Master'si

and Ph.D. degrees is so small that it creates'staffing problems at 'public. (

schools and universities. Knowlton cites a case in El Paso, Texas, in 1968...

Although over 60% of the school enrollment was Aexican American, the.school 1.

system had Aly two Mexican American counselors, two Mexican American

principals, and very few Mexican _American office personne1.4 Recruiting /-

a sufficient number of "qualified" Mexican Americans for teachint positions

at universities has been even more problematic. Samora estimated the numben

.Commission on Civil Rights, The Unfinished Education: Outcomes for
Minorities in the Five Southwestern States. Mexican American education Study,
Report It ,(Washington, D.C.: U.S. Government Printing (Iffice, 1971).

2
Rddolfo O. de la Garza, "A Chicano View of Graduaie 'Education: Where

We are and Where We Should,Be," pdper presented at the Council of Graduate
Schools,Annual Meeting, Phoenix, Arizona, Dec 5, 1974.

Clark S. Knowlton, "The Special Education Problems Of the Mexican
Americans," in Sterling M, McMurrin, The Conditions for Educational Equality
(N.Y.: Committee for Economic Deyelopment, 1971), p. 170.

. 4
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of Mekican,American Ph.D.'sjn 970 to be only about lon. Similarly,
4 I I \ 1

I ,
1r a

\
Chicanosare Underrebresented/in.other profeSsional fields. It has,been

\

. .

,

,

, estiMated that as of".1970 1.4%\of all lawyers and judges in the USA were
,

Spanish,sOrnaMed; as were 2.3%* the life and.physical scientists; and 2.0
,

of the ngineers.2 Allowing forthe brain drain,from Latin.America toth.g..
,

USA and he recent influx of Gubans, it is perhaps safe to say that Mexican

//AmericanS constitute no more than 1% of the professional population.3

As'evidenced'by their continued etiVism, Chicanp.or Mexican American

oriente4 groups4 a't universities in the SOuthwest, often aided by &Aside

groups, have followed.the example set by Blacks in the 1960's and have been
.

. .
.

. _

pushing for institutional changes to increase their enrollment and retention

rates in uniVersities. This is an immense task for colleges and uriversities.

To obtain proportional representation for Mexican Americans, they would have

to increase their enrollment by 330%.5 'Consequently, (liven contipuing demands

by Chicanos for "equality of opportunity" in gaining admission to.universities
.

and,for graduating from them, the situation promises to become increasingly

More difficult for universities to deal with and hence, increasingly more

controyersial.

Tbe National Elementary Principal, L, Mo. 2, 1970, pp. g8...1n1.-

2
Rodolfo 0. de *la Garza, op. cft.

3
Ibid.

4
The terms. Chicano and Mexican Americans are used interchangeably:.

5
Fred E. Crossland; Minority Access to College (New York: Schocken

Books, 1971, p. 16. I. I



www.manaraa.com

1.

-4-

Chicanos, for.examplef have been demanding. rapid institutional chann s.

based'on. the astumption.that,"evolUtionarr change biLthe public schools or: .

in thelintVersitiesmill not result:in asignificant narrowing of the ed ca-.

tional gap between Chicanos and Anglos. jlniVersities, faced with shrink ng,
,

revenuet,deci.'easing enrollments, and mo

;

e. direct contrdl from1egislat rs.

ind trustees due to public presSure, hav found it more and more diffip lt

to comply with the demandt made by Chicano

The demands most often' made by ChiCanos are the following:

a, Changes, or greater flexibility, in the use of traditional co

admission.criteria both at the undergraduate and graduate or profes ional

levels:

b. Changes in financial assistance programs, both in the amdun of
. /,

money available for,aid, and in the procedures for dispensing such,assistance;

c. An expansion and refocusing of the orientation-counseling-advising

services to better meet the needs of the Mexican American poor.

d. -A modification of academic programs makinn provisiohs for remedial.

courses in mathematics and-the hard sciencet; the introduttiOn of courses

to prepare Chicano students'for occupations related to the needs of the
a

Mexican American communities; and a curriculum designed to cOntribUte to

the development of the Chicano pride in his ethnic heritage.

e,

campus

The support of
-

so as to create
4

of Chicano students.

ethnic-orientedisocial andcultáral activities on

a suitable envtronment which pids in the retenti4

2. The University's Response,to the Challenge.

The issue of whether or'not there should be-programs specially designed

11V

for Chicanos, nay, for Minority students in general is embedded in a sea of

6
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controversy--differences in'educationalphilosophy, in,concepttons.of what

'is right, Just, and desirable in education.-' In general,colleges and uni-

versities in the Southwett have respondeil in a'varietyof ways to the

.challenges posed abOve:and to the,pressures for institptfOnal change,

Prior to 1967, less than 10 "progr6is" existed whickpade speeiaLefforts
T4

to educate Mexican Americans,..tHlowever by 1972, the number of such programs.

had expanded to eetWeen 100 and 150.1 There.tends to he trimendous,variation

amork0 these "programs." Some universities offer only a'few courses related'

to Chicanos; others.offer a larger number of courses in a concentration.in

-

Chicano
.

Studies; stilyothers have organized.departments of Chicano Studies.

Althoumh most_of-these prOgrams are housed in:the huManities and social

slices a few are found'in the hard *sciences Changes*have been insti-
.;

,

tuted pertifninq to financial aid, counseling services, orientation activities,

admiss on criteria and procedures, and in nonJacademic activities, but the

contr ersy about program; lingers on. 4

VS assume. that the educational philosophy of.untversity administra-

tion ith respect to4he issue oespeCial programi for minority students is

very'important in deteriining the nature of such programs. fhis will be

discussed below before getting into more specific aspects of programs such

as admission-related activities, financial aid, and others.

7

lAs quoted in Winnie Bengelsdorf, Ethnic Studies in Higher Education
(Washington, D.C.: American'Association of'State tolleges and Universities,'
1972), p. 20. (Information4urnished by Mr. Franco Alejandro, from the
National Concilio for Chicano Studies, Washington, D.C.).-

. .
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a. Philosophical orientation .of administration

It has,been said that the organization of university programs for-

minority Students has been more a result of administration's-"panic ond4.
1

.consterration" in the.face of "conflitt and cOnfrontation" iny students
-

I.

and some faculty, rather than the result of administration's udderstanding

;7 of, conviction abouti.and commitment to the education of Minoritlgs.
1

If .'

dfst,

sUch is 04 case, one might expect makeshift policy, rather than firm commit-

ments in relation to the,education of minorities. nn the issue of commitment.,
Ola

one college prespent of an ihstitution\in the 5outhwest, who recently

attende&A meeting tq..which college-presidents had been invited, put it this

way:

,

"....The absence of my co. lleagues simply illmsteates the nroblems
I. Mexican *Americans face-id-getting a-fair chance in the system.
Those in positions to make dedisions that would bring about change
refuse to become personally idforKed and aoncerned. They typically
delegatetheir minority staff representative to come to.these.t6ihgs,
but when he returns,he naturally has to compete with a host of others
for the Presideht's apention. And that is never as effective as
when the President gets the word first hand. '

P 4 '

Howdo universities in the Solithwest perceive this problem? According

to a survey conducted in 1970 among college' and university presidents and

See:. Phyllis W. Watts, "Intro ction" in Graduate Education and Ethnic
Minoritieg (Boulder:- western Associatibn of Graduge Schools and Western
nterstate.Commission, 197n), p. 4.

Julian Samora and Ernesto Galarza, "Research and Scholaly Activity,"
EPOCA, (The National Concilio for Chicano Studies Journal), I, No. 2, (1971),
p. 51. r-

W. John Mintqr and Patricia O. Snyder (eds.),:qalile Change,and Power
Conflict.: (BerSV:Alenter for Research and nevelopment in Higher Educa-
tion, Universit California, 1969)..

Frederick1S: Edelstein, "The Politic$ of Ethnic Studies in Higher
Education: A Case Study bf the Establishnient of Fthnic Studfes Programs at
Four Big Eight Univities," unpublished dissertation,.Uftiversity of Meb, 1973.

2Ferrin et. al., op. cit., p. 1., 1

'se
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administrators from five southwestern Adtes, 75% of'the administrators in

-boa ofthese States consideredAhat there was no need for Cbioano Studies

programs,attheir.un4versities.1
,

A.number of authors primarily members of minority grOups,, have addressed

themselves in general terMs to the philosophical orlenfation that should

guide ethnic oriented programs. There is, however, little cfearcut dis

cussiont ard tess agreement; addressing specifically the question of Ihe

desirabilily of establishinq Special pronrams for minority, students as

opposed.to strengthening regulir programs to better serve these and other

students.

b. . Admission-related activities:,criteria, recruitment,,orientation.

Given the. conditions that prevail, in general, for Mexican Americans

Iwithin the Public school' system, the likelihood that Mexican Americans will

be.prepared to meet traditional college entrance requirements is small.
2

.

. .
,

. . s

Changes tni such requirements have been recommended as a neasure of,justice
, .

to make it possible for larger numbers of students to enroll. However, these
cn

recommendations bring forth a.grgat deal of opposition in academic circles ori

1 VCorinne J: Sanchez, "A Challenge for Colleges and Univeuitiet: Chicano
Studies,",Civil Rights Digest, Lir, iP(Fall, 1970), 36-39. .'

2
See for example, Carter, Thomas P., Mexican Americans in School: A

History of Educational.Neglect (N.V., College Entrance Examination Board, 1970).
Knowlton, op. cit.
See also U.S. Commissior on Civil Rtqhts, Ethnic Isolation of Mexican

Americans in the Schools of.the Southwest. Mexican American Educattpn Study,
Report I ( ashinqton, D.C.,: U.S..Government Printina ()Mee, 1971)V The
Unfinis ed Education, Report II (1971); The Excluded-Student: Fducational
Rrectices ffectinn Mexican Americans in the Southwest.. Report III (1972);
Mexican Amei4can Education in .Texas: A Function of Wealth. Report IV (1972);

Teachers and Students: Differences in Teacher. Interaction,with Mexican
American and Anglo Students. Report V (1973); Toward Duality Education for
Mexican Americans. Report VI (1974).

.
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the grounds that thei will result in an ovef-all lowering of academic .

standards and the 'quality" of education. Others see no relationship

0

-between broadening admissions criteria And loweritig the quality of education;

.it is ellaimed that broadeninfidiniisions criteria means, in essence,'rer

moving bal.-Hers to the .disadvantaged, -and not relaxing standards far gridua-
.

tion.

v.
The' subject of admissions criteria, at universities il,very.polemical.

Various educators.point'out that for beginning college students strict

adherence to criteria-such, as high scores in S:A.T. or A.C.T. tests, Or

high rank in'a high tchool graduating class; will have very negative effects

on minority 'ennollment. Some educators also suggest the broPadening of'ad-

missiont criteria, stressing: for example, the student's potential as

evidenced by recommendations from high school Principals, civic leaders,
.

church leaders, and personal interviews with he prospective student.

The situation is. equally as controversial wiik-respect to .graduate.istudies

admissions criteria and thei emphasis on GRE scores and college GPA.1

But hard data are scarce on what universitiekdo with' admissions criteria

and what effect this has on Minority enrollment.

Survey data point out the three appt aches used most by.public 4-year
, -

colleges 'to recruit or attract Mexican Americans to their undergraduate

programs . These are making special vi sits to. school s enrol 1 ing 1 arge numbers

-of Mexican AmeriCans (55% of the colleges); Using Mexican American staff re-
.

scruiters (36%); making specific requests 'to high school counselors. Other

approaches used to a lesser extent are the following: uSing Mexican. American

student recrpiters (29%); contacting Mexican American community agencies (27%);

and making special efforts to talk with parents. of Mexicali American students

1

See De la Garza, op: cit.
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(Mk Other_approaches have been recoinhended. Such as sounding.dut the

.Catholic. Church for..names of .promisinci .studentSi 'Wing to ommUnity colleget
. ,

,

-.0eSearch api:omisidg."transfers," and-extending 6earch programs into the
,. . .

9f# oracle...The, eVent to which these have *been used and their effectiveness I
.

. :

is not known.

To-provide Speejal orientationt)rograms to

,

Ininoritv students who may he
,

.,

high ..'rtSks in the univifsity.milieue...some uniyersities.,brinn these:students

. . , .

to compus;durinq the tUtmpr prior *fill enrol TMent for intensiVe orientation

and basic skillt frothing: :Courses in reading, mathemotidt stddy habits,
I.

EngliS-h fundamentals: and some' hrtnciPles Of piychology.'anci. sociology 'related

4 .
tO personal adaptation to university life ore pften inchted in'orientation

Programs... Suggestions have-been made for additional shotter advisinn sessiOns

during the summer and tonediately before the registration. period.3 HoweVer;

, . ,

What is actually being done, how it is d ne,.and.with what rsul V are
4

=

questions-which are not answered in the iter ure availab e.
. . 4

1.
Ferrin et. al., op. cit., p. 23.

2Frank
Ganizales,. "Orientation and Counseling Service for Minority

Students,' ink-R.A. Altman Nig P.O. 'Snyder (eds.), The Minority Student on
Campus: Expectations and Possibilities, (Roulder, Western Interstate Ccim-
mission for Higher Education), pri. 141-1A7.
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c.. F.inancial did

,-

The low-income level gf Mexican Americans is a major barrier to college

attendance; over-all earnings of the. Spanish-surnamed in the Southwest was

only 76,4% of that of Anglos'in .1969.

the importante of financial aid in the

colleges and universities. '

The evidence.aVailable Points out.

education of Mexican Americans at
N

I .,t

, . '
fl...when I -9et back [a !Timber of the Board'ii Trustees of a State

colle46' in the Southwest] I am going. to take another .look at our
financial aid-office% FrOm whett I have heard today, the staff in
financial 'aid tffices probably have more *moil on whether or not
a Mexican:AmIrican kid enrolls in college than anyone. else at our

. institution.

In a survey conducted for the College.Entrance Examination Roard among,

financial aid offices in the Southwest, "family economic needs" was the item

most 'mentioned (64%) a,limitinq the enrol lment of Mexican Americans.
2

Data

from.the-same surxey point's out that in 1970-71 Mexican American stqdents

attending oublic 4-year and priVate colleges received financial iid that,

3
on the.average, met.roughly only 25% of estimated college costs.

, 'The a.id that is given" Mexican Americans may '9take the :a17of grants,

seholarship, loans, and work study.. The amount of aid available and the

-
'criteria used in its distribbtion are items of qi.eat, concern. Yet, what is

being done and with what results are matters on which hard data are scarce.

0 .

1

College Entrance ERamination Roard, Access tolCollege for Mexican
AMericanS in_theiSouthwest: Report of Action Conference. (Austin, College
'Entrance ExaMination Board, 1972), p. 1.

.

2Ferrin et.a1%, op: cit., p.-9.

3 .

Ibid.- 12
N_
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, .

d.. Suppol.tive.Services (CounslIng, advisihg tutoring)
.

Chicanos who finish high.school are more likely than Anglos to-bave

_disabilities in certain whiceare related to survival 'in College,

,

.

e.h.,*dreading and Writing skills. for examble, 63% of Chicano high .

. o-

Wtool graduates read belaw.their givie level, as compered to 34% of the
I

51 ,

Anglos. .

The literature cites problemsthat thelbicano student fates when he

comes to theluniversify: financial hadships.beciuse of his family's,low

income; soCial7psychological problems 'associated with ethnic identity and' .

.
cultural-leyalty, aAh in moving from his familia ,,usu wer-cla-ss

%
1

'background to a middle class one; academic problems sucp as deficiencies

in reading, Wilting, and-note-taking skills, and phblems that most students

face ln designing a meaningful academic program whicb Will-lead to a satis-

fying:occupation:2 The literature pointsout thedesirability of special

'counselors"; hooef011y of minority background, and ilso points to-the'need

'Ior sound academic adVice on -Courses related to specific Careers. . Rut no

published igformation is found on the characteristics--nersonal and PTO--

fesitonal--of counselors and advisors, nor about the process of counseling

andadvisinp of Chicano students.

1
Civil Rights Commission, The Uhfinished plucation. "See also

p.' 7243.ct.p _

2
See Guerra, Manuelte".The. Retention of'Nekican'AmeriCan Students'," in

:Johnson, Henry Sioux and William J. Hernandez, Educating the Mexican American
(Valley Forge, 0.11udson. Press, MO, PP. 136-137,

.13
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. Academic Activities

Remedial-type cówes have been offered in English, Mathematits, and
' 47,

:sóme of the hard sciences. But there $s information that some stUdents

:whe presumably need them are "turned off' by such courses.perceiving them -

as "demeaning" in nature.

It is common knowledge ttibt ethnic-oriented courses, hopefully a*med at

'bolstering pride in ethnic heritage, are being offered in most colleges and

uniyersitfes, but prOvidino ethniCcourses with minority students as one of

their targets is irrelevant if such students don't enroll ,in them. There is

information abougt ethnic-related courses available, where they.are offered,

the,names of those who teach them, and Chicano student enrollment in them.1

There is no information available, to our knowledge, about the orientations

of such courses, the characteristics of persons.who teach them, the type of

Chicano student whotakes them, and what effects those Courses:have on thOse

who take them.

"F: Non-AcademiC Activities.

_The usUally Anglo, middlenclass social environment seems not to-be the

most congenial for the struggling lower class Minority student. The'importanct

of non-curricular activities-,the'so-calltd caMPuS Culturein the general
c.

education ofcollege studenti,has been pointed out:before.
2

To,a minority

student; particularly to a lower class m$nority student as is generally the

case, the culture of the-campus may.not bethe.most 'congenial social environ-

.

meht. This factor may be at least 'as important as the curriculum in deter-

mining the retention rate of students of minority background. Mot only must

1 I

See Bengelsdgrf, op. cit., p. 118 on suryey data collected on-Chicano
Studies in the Southwest.

2
Terry F. Lunsford (ed.), The Study of Campus Cultyres: The Papers Pre-

sented at the Fifth Ansual'InstitutCon College Self Studx (Ann Arbor, Mich.:
University)iicrofilms, 1963).

14
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the minority student deal with a campus environment which did not develon

to suit his needs, but be may alsohave to deal with an off-campus comMunity

environment which ts not verY receptive to his proence.
1

No published studies have been located dealing with theChicano student§

participation-in-Chicano-rela ed campus organizations nor with .community or-

ganizations.2

CONCLUSION

If one compares the.untVé sities of the Southwest with what they were
, .

for the Mexican American before the turbulent years of the,1960's, one

mightlbe tempted to say that progress has been made: there is more aware-

ness of past injustices, and efforts aWbeing made--feeble in sOme instt-

tutions, strong,in others,-,t
i

increase the mhber of Chicanci students;

courses which did.not exist lefore are being offered;' financial aid--small

or large-'-is being dispense ; and some supportive services ha4e heen estab-
.a.

lished. One is-less tUre abOut the accuracy* of these impressiOns of pro-

gress. For the large universe of colleges ind universities in the ,Southwest,

systematic data are scarce on what has been done and its effects on the

Mexican American. One is constantly being hit by conflicting piOces of data-.

tightening of admission standards here, a loosening of them there, .the

creation.of. change ,on paper with the hope that the paper may cpme to life

by itselnAinly to end in disillusion, the rise and fall of committed indi-

viduals, the loosening of rigid structures only to harden again. The net

result? A question mark:

....
1See S.A. Kendrick, "Minority Students on Campus," in.A. Altman and

P.O. Snyder (eds.), op. citr. <

2
For further ideas on Chicanos and hloher education, see Henry J. Casso,

"Higher Education and the Mexican Ameigican,". in Gus Tyler (ed.), Mexican-
Americans Tomorrow: Educatiahal and Economic PerspeCtiyes. Albuquerque,

U. of New, Mexico 15ress, 1915.
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If one cOmpare,z< the presen situation of the universities.in term of

their adequacy to narrow signi icantly the gap between present reality and

the professed ideal of equalitxin educational opportunities for the Mexican

Alterican, one's,hope May turn into despair. Do universities recognize that
,

the Chicano'communya has special needs? -Are they willing td Modif their

structure's to.serve.different cllentsles1 Will they:be al:lowed to loso by
,

thedominant segments of society?: Question marks:

'A'- A

. 1 6 .


